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ABSTRACT ^ , / 

This booklet is one of five related publications that 
de3<ineate the program developed by the District of Columbia Public 
Schools for fulfilling the' district "s educational mission. The heart 
of this effort is the design and implementation of a districtvide 
competency* based curriculum for the prekindergarten level 1?lirough 
grade 12, plus the development of attendant organizational structures 
and planning and ev|^luation strategies. This particular volume 
outlines' a design for the delivery of educational services that «as 
developed to^acilitate the implementation of that curriculum. . 
Emphasis of the booklet is on the different objectives and function^ 
of the delivery system and on the organizational and functional . ^ | 
relationships beiveeii district personnel that form the framework of 
the delivery system. (JG) 
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A DESIGN FdR THE DELIVERY OF 
EDUCATIONAL SERVICES 




INTRODUCTION 



A cDmmitment has been made by the District of Columbia Public Schools to design and imnfement a Compe- 
tency-Based Curriculum f dr its students. A concomitant requifement is a mechanism for facilitating that commitment 
through efficient utilization of educational services and resources. ^ ^ 

A Design fQr the DeliYeiy of Educational Services has been developed to provide a framework for a systemic 
approach to the delivery of educational services. Elements of the Design are: 



Outcomes 
Instruction 

Quality Verification and Monitoring 
Procurement - 
information ' . 
Interface! 

Personnel and Organization 



Efforts have been made to produce a Design which is practical, logical, and flexi|i)le enough in structure that 
changes may be madO in its elements without doing violence to the delivery system. . 
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MAJOR GOALS (jF J-HE DISVHICT OF COLUMBIA PUBLIC SCItfOLS 

. ■ To ifromote academic Excellence for the attainment of*knowledge, competencies, and skills, 

■ To ensure the active participation of all components of the DX. Public Schools in the implementation of e 
systemwide Competency-Based Curriculum. V ^ 

■ To develcfp a systenYatic plan for the continuous ai^essifient and evaluation of educational needs and 
achievement. ' • ^ 

To make significant improvementlfin the level of service and the efficiency of operations in the major 
support areas of Management Services and to maintain those levels of support services necessary to the 
mission of the School System. 

, /■ ' ' . ■ / 

Eact^ student vi/ftl have: 'r ^ ■ 

' ■ A command of the fundamental communication skills: listening, speaking, reading, writing, visual! and 
non-verbal skills; 

■ A command of the fundamental computational, analytical end problem solving skills that constitute 
4nethematical literacy; . • > ^ 

' 

■ The ability to think critically, constructively, and creatively; ^ 

■ An awareness of the relationship of knowledge pnd ca^^ifalffties to adult needs and aspirations; 

■ Skills and attitudes necessary to fanning on#'sfutur4l|^ 
- ■ Attitudes and self-discipline necessary to meet everyday situations realisticahy; 

" Knowledge, appreciation, and understanding of literature and the visual and performing arts; 

■ Sound physical, mental, and emotional health; 

■ An understanding and appreciation of intergrdup relationships and acceptance of responsibility within 
the group; 



■ An, understanding and knowledge of governmental processes ancrthanging political climates; ^ 

" A knowledge and understanding of the cultural, Economic, and political backgrpunds of the peoples and 
nations of the world and their interrelationships; . \ . 

" An understanding of the need for the attainment of one's economic independence; 

The analytical skills which lead to sound consumer practices; 

■ The ability to use leisure time wisely and constructively. . • 
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A O^SiGN FOR IHE. DELIVERY OF^EDUCATIONAL SERVICES 'J 



EXPECTED OUTCOMES OF THE'DESIGN 

■ Systematic delivery of educ3t«onal programs' aajwrvices to students 
• Improvement in students' educattonal performance 

^ ■ Direct instructional support to the classroom teacher « . ' 

9 Maximum utilization of the. diversified , taints and ^skills of instructional and instructional support * 
pefsoinnel • / * y-— < • 

V- • ■ ' ^ 
^ Complete mobilization of instructional personnel in the development, implementatiori and maintenance 
of a Competency-Based Curriculum ^ * ' 

■ Integration of Career Education^ Adult irfid Continuing Education, Special Education, Pupil ^rsonnel 
Services, Researcli and Evaluation, and Instructional Services into a delivery system 

■ Utilization of reseatch in the development and application of instructional techniques, strategies, and 
\ materials .* ' - 

V ^ , ^ . ^ 

■ Production and/or selection of instructional materials and equipnient which will meet the needs of 
students ' , . 

■ Effective and efficient use of educational technology in the solution of instructional problems 



■ Delineation of competencies^and performance tasks for students, teachers, aiKl administrators 
. ^ - \, ^ * . 

■ Evaluation of techniques, strategies, and procedures used in training staff, implementing programs, and 
instructing students v 

^ Systematic monitoring of central, regional, and local school practices and procedures to determine 
consistency with schdol system's goals, objectives, and priorities 

' ■ / ^' ' 

■ Development aui utilization of instruments and/or strategies to determine the achievement of 
f performance tasKS by students, teacher^ and administrators 

■ Improved communication and accountability through esiablished line and staff interfaces among central, 
regional, and local school levels > . \ f 

INSTRUCTION ^.^--^ \ 




A Competency-Based Curriculum consistmg of: (1) goals and objectives, (2) compftencies, (3) perfor- 
mAice tasks, (4) Enabling objectives, {5) learning hierarchies, and (6) criterion^eferenced tests in all subject areas 
and in special education, career development, and adult and continuing education, will serve as the nucleus of the 
educational services delivery system. ' " 



Robert G. Smith hai identified the critical functions necenary for a complete instruction^) lystem.as: 
practice-of performance, practice of knowledge, presentation of knowledge, management of i^udfnts^and control 
of quality. J^^e delivery system vyill provide and/or support these five critical functions described below: 

* 

■ Practice of Parformance - Specific performance or> the part of the student which will enable him to 
develop this performance to a reasonable cri^erioi> of accuracy or speed. Cues to which the student 
should react must be provided or simulated and the student must have the oppQ(lunity to make the 
proper response. The stutfent must t|ien be provided with proper knowledge concerning the correctness 
of his response; Additional factors contributing to effective practice of performance include distribution 
of rest and practide, verbalization during practip^ pacing, overlearning, and mental practice. 

' " Practice of KrvDwiedge - Refers to symbolic processes, including the use of maps, pictures, and codes. It 
is important to base the knowledgd tor be practiced upon the analysis «f the performance required by 
the objective. Otherwise, excessive amounts of knowledge, not enough knowledge, or the y^rong kind 
of knowledge may be practiced. Methods and tools for practicing knowledge include recitation, work-^ 
books, programmed texts, coach-and*pupil methods, and a variety lOf classroom feedback devices. 

■ Rresentition of Knowledge - The way to begin the process of instruction is generally with the presen- 
tation of knowledge in such forms as directions and demonstr^ions. The functioji of presentation is 
distinguished from that of practice in that presentation is made m |^one-way direction. The common 
forms of presentation of knowledge include books, lectures, films, television, tape recordings, and graph- 
ics. ^ \ 

■ Management of Studera * The purpose of the student-management functions is to motivate the student 
to ledrn. Three maj^r factors-individualjzation, sequencing, and contingency management-may be 
exf^cted to accomplisjh this motivation, 

■ Control of Quality - l|^e function of qM^lity control determines, on a contmuing bl|p, whether the 
instructional system is [accomplishing its objectives. Since system^ are not static it is not enough simply 
to check once on effectiveness. In quality control, a set of tests to measure the attainment of objectives 
is administered to all XA or a sample of students ^the conclusion of the. instructional process. The 
results are fed back to the managers of the system. Necessary changes are then made. Since quality 
control is continuous, it is poSiBTe to see whether the changes have been effective. The tests used in 
the quality-control function are criterion basjd rather than riorrt based. Ta* determine whether the 
students have accomplished the objectives, the tests^ should reflect the objectives closely. Organiza- 
tionally, it is necessary to separate the quality-control system to resist degradation. % 

In practical application, the critical Junctions ^11 be adapted, where necessary, to conform with the 
philosophy and practices of the District 9ffC6lumbia Public Schools. 

The perstfns, offices, and groups which will be responsible for performing theiPqui^Bd functions are 
delineated on the chart on page 15. V 



^The Encyclopedia of Education, Vllt, 1971 ed. "Systems/Concept in .Education," by Robert G. 
Smith, Jr., pp. 585-586. 



2.1 OFFICE OF INSTRUCTION 



The Office of Instruction will bi rBOrganized in order to facilitate the effective development and 
implementation of the Competency-Bated Curriculum. The foi^r major componenti of the OHice will be: 
(1) Executive Office of the Aatociate Superintendent, (2) CBC Coordinating Teem, (3) CBC Implementation 
Team, and (4) Instructional Support Team. Competencies and performance tasks will be developed for each of 
the g^mponentt. The organizational structure, functional relationships, and missions of the various componehtt 
are described on the following pages. \ « - 

A Competency-Based Curriculum Center will be established jn a central location. The Center will house 
the^CBC CooitJinating Team and serve as the major facility for curricutum development, staff development, test 
development, and professional publications. 



> 
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2A.i . EXECUTIVE OFFICE OF THE ASSOCIATE SUPERINTENDENT 

Tht Exicutivs Offici of the Associate Superintendent will be responsible for: 

■ Directing the development and^mplementation of the Competency- Based Curriculum; 

■ Supervising the development of professionajLpublicationt and curriculum guides; 

■ Providing educational, technical, and literary /media support on a citywidt basis; 

■ Directing the operatiqn of the CBC Coordinating Team, CBC Implementation Team, and the 
Instructional Support Team; 



Directing the operatifn of ESEA, Title I and ESAA, Title Vir; 

Directing the operation of alternative programs and providing for the .necemryjnterfiic 
these programs with the system's goals and curriculum thrust. 



♦ 
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2.1.2 CBC COORDINATING TEAM^. 



Compositipn: The following instructional and support areas will be represented oh the €BC;Coord[nating Team: 

^ Mathematics ^ '■ - Art/Media ' '^ ^^ 

' - Reading . .* - Career Education 

- Science , - Special Education ^ ^ 
Social Studies ■ Testing ' 

. - English ' ; / Careei; Development 

— Communication Skills - * . ' 

^ Mission: To provide the overall tlMership and direction for the city-wide CBC thrust of the school system. 

Rationale: Utilization of existing resources to develop concentrated expertise of instructi^l personnel to 
address the immediate and long*range demands of CBC. 

Strategies for Implementation: . 

The City-wide CBC Coordinating Team will be responsible for the following: 

■ Designing and developing staff and curriculum development activities related to the 
priority areas of reading/ mathematics, jtfnd science; 

■ Designing and developing staff and curriculum development activities reltated to secon- 
dary priority areas of subject fields other than mathematics, reading, and science; 

■ Delineating competencies in each subject area; , . / ^ 

■ Screening and selecting those instructional programs and^ materials that ar^ commercially 
developed and consistent with CBC;« / V 

• Encouraging ^and assisting in th6 development of prototype classrooms aiid schools for 
CBC activities; f ^ 

■ ■ - ■ ■ " )• 

■ Promoting and conducting demonstrations of exemplary practices in classrooms and 
schools which relate botb to development and implementation actimies for CBC; 

' ■ Identifying and disseminating CBC curriculum and staff development ideas; 

; ■ 

■ Designing and developing a criterion-referenced teeing program for rhatheinatics, readi^ • 
andscifince. • - 

The above activities constitute broad functions of the Coordinating Team for CBC. The Team 
will function under the direct leadership of the SpeciaU^istant for the Competency-Based 



Curriculum Program. ^ 
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Associate Superintendent 

h 



Special Assistant for 
CBC 



Coordinating Team 


Mathematics 


Reading 


Science, 


English 


Communication 


; Social Studies 


Test Development 


Media/Art • 

— *— 


Career Development 


Career Education 


Special Education 


Evaluation 

1 &J 
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FUNCTIONAL RELATIONSHIPS 



r 



2.1.3 CBC IMPLEMENTATION TEAM 



r 



Coi 



iH|gli 



ition: 



Muslon: 



Rationale: 



Regional Curriculum. and Staff Development Coordinators 
Three teachers from each^egion, one from each level 

Three principals from flii^ Region, one from each level ^ . ' 

One representative oj^ecial Education and Career Developmeg^fronreach Region 

One representative mim Federal Programs w 

One representativo/irom^dult Education 

One Management Services representative 

Three Pupil Personnel Services Center Directors 

One Division^f Evaluation representative 

Three couf^lqrs, one frdm^ each level ; 9 



pes 



To faciK^tp implementation of all instructional activities relative to CBC and to mobilize school 
systen[^xpertise and resources at the city-wide, regionai;^anid local school level. 

' • . ■ \ ■ ■ ■• ' : ' ■ ■ . 

A jlarge-scale effort such as the CBC progranoi necessitates the services of a city^wide representative 
body to provide a two-way conduit of ideas, processes, and expertise at various levels of the 
^system. ' . 



Stratilies tor Implementation: ^ (To be determined by the Implementation Team) 



./ 

/ . 



CBC Implementation Team' 1 


. Staff Development / Curriculum Coordinators i 


1 . Principals ( 


Counselors i 

1 


1 ^ Teachers 


Evaluation | 


1 Adult Educatioa 


JSpeciar Education | 


1 Career Development 


Federal Programs j 


1 ^ IVIanagement Services 


Pupil Personnel Services ^ 



ORGANIZATIONAL RELATIONSHIPS 




2.1.4 



INSTRUCTIONAL SUPPORT TEAM 



Composition: City-wide coordinators for subject-matter areas reporting to the Associate Superintendent, Office 
of Instruction. / * 

Mission: ' ^ ^To develop a team approach To improve thFqull^ty of teaching-learning in the classroom focusing 
.on the areas of reading, mathematics, and ^j^^ffee as priorities for the school year 1976-77. 

Rationale: .Since limited, resources are Critical factor in the educqlional process, it is^necessafy for team 
tnembejrs to develop working models-^ich wilf enable us to use bur o^sfejites most effectively. 

The members of the Instructional Support Team vvill develop a leadership cadre imiich willjnclude 



Strategies for Implementation: 



the following members: 

^ Buildipg administrator 



DepartmeritaF chairperson 



■ Regibnaliim^PBnal team member * 
Under the leadership of the*lnstructional Team each group will: 

. i / f ■ ■ ■ ■ . 

■: Organize workshops in: . . 



> 



r content enrichment 

- interdisciplinary approaches 

- terminal objectives • 
tyier Triads (behavioral objectives, instructional 
activities, and assessment tasks) 

- subordinate objectives 

- learning hierarchies 

- Assessment procedures 



■ Ran for inter=-intra schookviBta|tnSi» . , 

■ Design courses for teacher certification requirements; 

■ Develop criteria for effective selectiol^^f materials in each content area; 

■ Work with the Division of Logistical Support to establish a consolidated textbook list; 
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■ Provide technical assistance in the field-testinj of Tyler Triads for CBC; 

* Establish a lending lit^ra^y of materials for teacher use in the content areas. 

^ * ■ 



ORG ANIZATIONAt' RELATIONSHIPS 



(nstnictional SupporiTTeam . — : 


Mathematics ^ 


Science 


English 


1 ^ Foreign Laiiguage^^ 


History^ * 


Music 


Phy^al Education 


Art 


Media 


Mllitarv Science 


Library Science 


Career Developihent ~ 


f 

» 

1 


Business Education 
Distributive Education 
Industrial Arts 
Health Occupations 
Home Economics 
Trade and Industry 
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2.2 SUPPORT SERVICES 
2.2.1 CENTRAL 



The instructionaf system requires five major central support servtcres: (1) Pupil Penonnel Service;^, 
(2y Ranning, (3^ Research and Evaluation, (4) Management Services, and (^) State Administration. 

■ Pupil i^rspnnei Services - The Division of Pupil Personnel Services consists of six Branches: 
Appeals; Attendance, Work Permits and Census; Child and Youth Study; Gutilance; Pupil 
Appraisal; and Speech Correction and bearing. Services are delivered to students, parents, and 
staff through the regional extension of the Branches. Each Branch subscribes to objectives tt)at 
are interdisciplinary in approach and in nature, and which are designed to enhar^e the 
probability of a successful^ learning experience. A restructuring of Pupil Personnel Services will 
involve thi^ integration of all guidance and counseling functions qnid a realignment of inter- 
disciplinary relationships through con$olidation4nto two Branches, namefy: Cbildand Youth 

^ * Study and School Attendance anrf Work Penhits, 

■ Hanning - The Division of Ranning is responsible for providing technical assistance to the 
various elements of tt^e scflbol system in the planning of "t^i^ograms and operations and for the 
design, imptementatfon, and monitoring of a system-widi^ planning process and a comprehen- 
sive edupiational facifities plan.^ The Division will pef|pm^tfie assessment of real and parceled 
needs at all levels of the schcfdl system^ and the community at-large, and assist in coordinating 
efforts and.pro^rams aimed at meeting these needs on a continuing basis. The Division will 
also share responsibility in certj^ing |he relevancy of newih^auxiliary programs to the total 
CBCprogram. * ' ^ • / • * 



^ y . " Researdi and EvaiuatiiDn -'The Division of Research and E^luation's major goals are: to 
" ^ develop eyaluation'^strate^ies and to conduct systematic evaluation of the educational programs 

t of thp school system; to provide re$^ri;h and statistical information about and to the school 

' system. The quality ^verification and monitoring of this Design require the provision of 
adequate resources for evaluation purposed The imptemmStion oija^Competenpy-Based 
^ Curriculum carries with it the need for educational research in the ar^as of Cirirriculun|^practice 

* of knowledge,, management of students, and control of qua^. ^ 

■ Management Services - the Office of Managemen| Services has responsibility for many support 
areas/ which are criticaKto the instnictional system: tudget, finance, personnel, supplies, 
' ^guipment, data processing, buildings and grounds, food servic^, security and safety. One of 
the Superintendent's prioi^ti^ involves significant improvements in the level of service and the 
^ efficiency of operations in the major support ar^eas of lyianagisnlent Services. The accomplish- 

^ ' ment of this priority will greatiy enhance the affective implen^tt^on of the Desigh for the 
Delivery of Educational Services. * -^II^^^^ « ' 

" State Administration -JplOffice of State Administration is charged wifl^'state-'level responsi- 
bilities which impiact^^the ^pport of various iBducational programs. These include the 

* approve and funding of federal pfograms and projects, project r^pdhing and infatuation, 
consultative and technical assisnmce, assessing student needs, and dissemination of information 
concerning innovative and exemplary educationalpractices and programs. It is vital to develop 
a plan for the interfaddg of federal progranis with CBC,' including staff developfient for 

' program directors^ and for infblving local ur^iversities, private Industry, and federal agencies. 

■ '■. / -18. • , \ - ^# 
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2.2.2 REGIONAL 

^Regional Offices Rave the responsibility for providing the leadership for the delivery of educational 
3ervicds on the regional level. .Regional Superintendents wilt develop a plan.for the implementation of CBf which 
will include: cooperative use of resource teachers; staffing patterns;*models for ihterchalige of ideas; material and 
human resources; prototype schools; clusters of schools; or classes within a school; staff development; etc. 

Regional Offices will l^ign specifiq strategies which are applicable to curren^situations in tKe'T^iren. 
Rans for instructional supportservices foi; CBC witi be developed which may be implemented through clllsting 
curriculum and staff development models or through <rfew models if required: 

Major regional respotisibilitibs inc[ude: ^ 

" ■ Operation of a team approach to curriculiim, staff development, andUest development with the 

Idcaj^hools in the Region on a regular basis; ^. ' ^ . 

^ • ■ Provision of resources for implementation of the Design for Competency-Biased Curriculum, 
Pre-kinder^rten - Grade Twelve; ^ 

^ - " Training of building- resource staff in transmitting ideas, techniques, and materials to building - 
^ personnel through workshops, meetings, mini-course^ and other activities; 

» • ■ Develppmenf^of Readership skills in resource personnel and others; ^ 

" Operation of an in-service program fgr teachers, administrators, and others in the Region; 



Provisi^fUiif innovative materials and instructions for the use of regional staff; 



* 



■ Liaison v|irith the city-wide CBC Implementation Team; ' ^ 
^ . . • . - •" . 

^ ■ Maintenance of a regular method for dissemination; 

' ^ ■ Participation in the regional monitoring process; * • . 

■ Development of a request system for schools to use for assistance; • 

, r ■ . •■ . ■ ^^-l 

r ^ Dissemination of Information about the regional program tp parents and community^ 

■-..>' 7 • . " . fj 

The Regional Superintendents will direct the establishment of a Local School Competency^Based 
Curriculum Committee in'^^atlh school. The composition 'of ihis corrijnittee will be based/on guidelines 
established by the Regional.Officeand dependent upon staff resources and staff ing patterns af^i^local school. 




\ Regional participation on the city-wide CBC Implementation Team will provide opportunities for 
interregional coojseration and interfacing with the Office of Instruction. 



2.2.3 LOCAL SCHOOL 

The Local School is the major Setting for the performance of the five critical functions, namely: 
practice of performance, presentation of knowledge, practice of knowledge, management of students, and control 
of quality. It is, there^e, essential that the locah school personnel be provided with the necessary training, 
resoarces, and instructional support semces tha4^ will ensure effective delivery of services to the student. ^ 

^ Local school personnel must be fully aware of the delivery system and its implications, be knowled- 
geable in use of the delivery system, and be committed to utilizing the delivery system in meeting instructional 
goals. * 1 - 

ft) the selection qf personnel, instructional materials, supplies, and equipment, local scho^s will we 
major^bwideration to the school system's priorities, . ^^'^^ 




Dcal Schools will have these major responsibilities: 

Ass^mW of needs, strengtt\$, and interests of schooKpopulation for curriculum, staff, and test 
develop/ient at the building level; . ' 

' DetermiiH!ion of priorities in these areas; 

Cooperation with regional staff in planning, implementation, and assessment of instructional 
activities;. 

Initiation of 'projects; ^ . ' ? , 

Provision of peer support for initru6tion; 

Involvement of administrators, teachers, students, parents, and community in cuTHetittllm and 
program plaoning. 



The Local School CBC Committee will perform the following tasks: 

■ Identificatittn^^ ways resource teachers will be used to assist in implementation of CBC; 

■ Developmei^df a plan fortC ^impj^ ^tatibn; 

■ Initiation of study of CBC by grade, level,>subject area, or by grade groups; 
" Determination of ways to modify building organization to facilitate CBC; 

■ Inventory of resources; 

" Identification of teacher talents and teacher needs; 
" Deterinination of ways to share hurpaf^nd material resources; 



Planning ways to schedule time .to meet^^tend workshops, participate on taSks forces, etc.; 




■ nanning monitoring of implementation of CBC; 

* % Involvement of subject matter or grade level representatives in 

- reviewing subject areas in CBC 
identifying enabling objectives 

' - planning strategies • ' 

developing informal tests , 
, - refining ways to individualize instruction; 

* ■ Requesting assistance irom regional staff and city-wide dBC Coordinating Team a 
« Instructienal Support Team; ^ 

■ Dissemindtioa of information to parents and community. 
Seyerai approaches. may be considered by \he local school: * 

■ The elementary^ level 

\ - -Team members may ^lan ways to provide t|iis support assistance . 

• 1 ^ ' • • . V 

- Teachers with special sl^lls may be encouraged to share their talents. 

\ ■ ■ ' . ■ • 

- Special r^ource teachers may be involved in providing assistance in their particular 

areas. 1^ 

, cia( consideration^ mdy bli given tQ the^ assignment of special resource teachers 
rithin one region* to work with regional and s^jmpl teams. The opportunity for a 
tq ''buy tirqe of a core df special teach^' to be assigned 1QQ% within the 
^regi^n may be explored. 

■ The secondary level ^ ' ^ ' ^ 

- Rans might be developed to assign partial pvograms to one s^ondarv reading teacher 
and one mathematics teacher in xirder for them to assist teachers in'tne school and to 
work with the regional instructional staff. . ^ 

~ A partis program may be assigned to departmeiy^airmen so they can assist teachers 
within the. buildings, serve on task forces, planr for various CBC activiti^, etc. 

* ~ Specific subject matter resource teachers may be designated who would give assistance 
and support to teachers in that subject area in any of the secondary schools jn the 
region as requested: * , . 

Example: ^ . 

^School! Ehglish ^——r- Schools 2ri, 4 

Scho^ 2 - — — Mathematics '—^ Schools 3, 4, 5 

■ Schools ^ r . Science ^ Schools 3, 1 

y School 4 Art/Music School 1 ' 

• . School 5 ^ Social Studies Schools 2, 4, 6^ 

V These teachers may be assigned part-time for teaching and part-time as a resource 
teacher. 
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CRITICAL FUNCTIONS 
OF THf' 
INSTRUCTIONAL SYSTEM 

■ . . \ . , - 

* ■ • • ■ . ■ 

% ' - ' • 

■* " " 


PRACTICE OF PERFORMANCE 


: — V-^ ' ^ : 

Direct Responsibility - Classroom Teacher 

Support Responsibility 

(Principal ^ 
• Regional Superintendent 
Regional Instructional Staff 
Office of Instruction ' 
w> CBC Coordinating Team . . 
CBC Instructional Support Team 
Implementation Team 
Division of Adult and*Continuihg Education 
Division of Career Development 
Division of Special Education # ^ 
* 


PRACTICE OF KNOWLE)>GE 


. . ' % • 

PRESENTATION OF KNOWLEDGE 


— ■ ^ — '■ : ' — ^-7-^, : — • — 

Direet Responsibility - dmroom TMcher 

Support Responsibility ^ . ^ 
Principal | 
^ Regional Sudprintandent 
^ RegioM^structional Staff 

Office of Trntrijction ' " - ^n-^' 
CBC Coordinating Team ^ 
CBCInstructtonal Support Jeam 

lllipiclllVIIUIllUII iCdlll 

Division of Adult and Continuing ^cation 
uivision Of uareer ueveiopment 
Division of Special Educatidh 
OffillB of Management Services 
Division of Research and Evaluation 


Direct R«qio>^bilily - Classroom Tiacher 

Support Responsibility 

Principal 
' Regional Superinttindent 

Regional Instructidnal Staff 
t Office of Instruction 
CBC Coordinating Team 
CBC Instructional Support Team 
impiBmeniaiioir leam 
Division of Adult and Continuing Education 
Dh/ision of Career Development 
Divisibn of Special Education 
Office of Managemenx Services 
Dh/ision of Research and Evaluation - 


- MANAGEMENT OF STUOENTS 


CoMtROL OF QUALITY 


Direct Responsibility - CItssroom Teacher 

Support Responsibility 
Principal 

•Regional Superintendent 

'Regional Instructional Staff V - ' 
Division of Research and Evaluation . 
Division of Adult and Continuing Education ^ 
Division of Career Development 
uivislun OT opeciai caucaiion 
Office of Instruction , 

CBC Coordinating Team / 

CBC Instructional Support Team ^ ^. 

Implementation Team 


Direct Responsibility - Pupil Appraisal 

Support ResponsibilKy 

Division of Research and Evaluation 
Office of Instruction 

CBC Coordini^ting Team 
. Test Development Unit 
Office of Management Service 
Classroom Teacher 
bounseior 
Principal 
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3. QUALITY VERIFICATIOM AND MONITORING 

It is essential that we have assurance that the Design for the Delhfery of Educational Services is effective 
• and serves the purposes for which it is designed. This means that we need to know, in a minimum sense, whetheig^ 
the design works in terms of accomplishing the previously established outcomes. More importantly, we need to 
be able to find out if the design works better than the present structure. 

tndications of^how well the delivery system performs are best obtained from systematically gathered 
evidence. The gathering, analyzing, and interpreting of such evidence constitute the process of quality 
verification. ^ . 

It is highly unHkely that tiie delivery^syatem will function to a maxiiriu^eg Je when it is initially 
implemented. Quality verification, therefore, v^lh provide \he successive triakevision cycles required to bring 
tiie Deiiignjo an acceptable level of performance under comftlex "rtal-world" conditions. Correctwe cycles 
consisting of three key components - tryout, evaluation, and revision - must be developed.-i 

The following questions for which evidence must be sought form tiie ba^p for the quality^erification^oi 
the Deitgn for the Delivery of Educational Services: 

- In what ways and to what degree are the elements of the Design in place and functioning? 

• To what degree is the implementation having an impact on Students and teachers .in the classroom? 

• To what extent are the expected outcomes being met? . . : - 

* ■ . ■ ' ■ 

• What is the level of accjomplishment of assigned responsibilitieis and initial functions by designated 
personnel and/or off [pes? 

• What are the indications of required revisions in the Design elements? 

ring will provide a continuous flow bf information to decision-makers. 
The information must be timely, relevant, accurate, andjn usable form. A major task stemming from the process 
is the creation and utilization of an interrelated data. base. The Division of Research and Evaluation will design 
the instruments required for the quality verification and monitoring process. 

\xy addition to the'^Ific questions for which evidence must besought, the specifications for quality 
verification and m^itoring will include: . " 

• Provisions for timely, relevant, accurate information related to Design operation 9nd progress to 
decision-makers^nd in usable form;. 



!■ Provisions for the collection, organization, and storage of data relative to the Design and' goals of 
the system; 

r ■ - ■ 

" Provisions for the analysis and interpretation of collected data; 

• Provisions for the communication of information within and outside of th^ system; 

• Provisions for an on-going evaluation of the quality verification and monitoring prc^gess. 

• ■ ^ 23\ 
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11 DATA COLLECTION ANa ANALYSIS 



The delivery of educational $ei;vices in and of itself produces a vvBalfh of data which*is used both^ 
formally and informally to assess the effectiveness of the esucationtl program. The greater part of these data are 
student related, providing such factors as general socio-economic status, subject area achievements and, on 
occasion, school related behaviors. 

While these data and Specific student perfornnance data will be necessary and useful m determining 
student achievements in a Competency-Based Curriculum thrust, it is obvious that additional data will be required 
to nieasure the nchievement^^of the goals and objectives as well as the proposed outcomes of the Design for the 
Delivery of Educational Services. Components of the Design are expected to generate information in a jiamber 
of areas including: \ * ~ 

• CBC performance objective's and test results; 

• Staff Development Program aimed at facilitating the implementation of the delivery system; 
" Impactlof Staff development programs on student tthievement and projected Design outcomes; 

• CSC instructional materials, equipment, and facilities; 

• Regional and local school practices and procedures; 

" Quality verification and monitoring process of the Design and its components; 

• CBC literature and research; 

■ Proposals, projects, and contractual services in support of CBC. - 

An invaluable aid in formulating the continuing development of the delivery system is a file of data 
reflecting the real and perceived needs of the larger community served by the school system. It is, therefore, 
irKperative that a needs assessment be conducted to provide these data and also to point out specific items which 
can be used as an index for future assessments. The Division of Planning will conduct the required needs 
assessment. • ' 

The Division of Research and Evaluation will have the major responsibih'^ for the quality verification 
and ^monitoring of the Design and will determine what additional data needs^exist and the most effective process 
for collecting these data. ' ^ 

... • " ^ - • ■ 

4. ; PROCUREMENT ; ^ 



Critical to the offectiveness of the delivery system is a procurement process which will ensure the 
availability of the necessary instructional materials, supplies and equipment in the classroom where they are 
needed to facilitate the instructional program. The CBC Coordinating Team, the Instructional Support Team, 
• and the RegionaJ Instructional Staff must also have access to a procurement process which will make available to 
them, in a timely fashion, the materials, equipment and services needed to support the critical functions. 



The Office of Management Services is exploring the feasibility of automating the procurement process. ^ 
the Office of Instruction^and the Division of Planning are charged with/the taslCof upgrading the textbook, / 
supply, and equipment lists to meet the requirements of the Competency-Based Curriculum. The combination of/ 
thesa^two efforts should lead to the implementation of a procurement process which will support the delivery 
system. • ^ . 



INFDRMATIDN 



It is essential* that all coMmners of the delivery system have Bbmplete knowledge Of the various 
components and processes. A brfphure will be developed which ^11 g(ve a concise description of each 
component thei organizational structure, and suggestions on how the consumr may use the delivery system. 
Workshops, seminars, and conferences will be conducted on the central, regional, and local level. 

The technical expertiie of the Media Center and the Penn Center will be tised to develop audio-visual 
presentations, i.e. films, filmstrips, videotapes, and slide tipes which describe 4ie delivery systern. 

, Information on the progress of the Design toward expected outcomes will be collected, analyzed andc \ 
communicated to appropriate units at the central, regional, and^local level for corrective and improvement 
purposes as well as for overall evaluation: 

In cooperation with the Office of Communication and Public Infornletion, brochures, bulletins, news 
releases, etc., will be i^reparjBd to explain the delivery, system |o parents and the Ammunity. 

8, .INTERFACES . ^ 



The successful delivery of educatiorial services depends on a series of contimring^iprfaces among and 
between people, policies, programs, and services. * 

There is a need for a mechanism fee interfacing among loca[schoonr Regional Offices,Jnstructiona1 
Services, Pupil Personnel Services, Research and Evaluation, Career Development, Special Education, Adult and 
Continuing Education, Management Services, State Administration, Ranning, the Superintendent's Office, and 
the Board of Education. 

; The Design for the Delivery of Educational Services, with its CBC thrust, is focused on comprehensive 
support for students and teachers as illustrate'd in the accompanying jdiagram which reflects only the prioiary and 
formal Interfaces that mu^ occur for successful implementation of the Design. Ft is anticipated that these formal 
interfaces will lead to a network of informal relationships which will also enhance the attainment of system out- 
comes. ^ 
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PERSONNEL AND ORGANIZATION 



\ 



. Amciftt Snptrintnidtiit 
for Intniction 




WEdvttlimI Proiniim 
and Sirvieti 



CBC Centtr 



Profiiilonil 
Pttfaiktliont 



Media ind 
Libraiy Scianea 



SapportTaan 



SjjMcnl PfOfmni 



CBC 

1^ impianianlBtion Taam 




OfRca 




0 



Branch 
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IMPLEMENTATION TASKS 



ACTIONSI 



TIME FRAME 



Auautt September October 



001 ' Approve the Design for the Delivery of Educational Services 



'002 Establish the Office of the Associate Superintendent for Educational 
Programs and Services . -J. ] . 



003 Reorganize the Office of the Aa^dciate Superintendent for Instruction 

004 Develop mission statements and performance tasks for each Office 



005 Initiate development of the instruments for Monitoring and Quality 
Verification System for Delivery of Educational Services . . 



000 Refine program for Procurement System for CBC ^ . 
007 Implement the Monitoring and tluality Verification Pri^ess 



008 Develop and disseminate informative documents on the elements of the 
Delivery System ^ [ 



